
ACCESS
JOURNAL

e-ISSN: 2709-8354
Volume 02, Number 03, November 2021



2709-8354 © 2021 The Author(s). Published by GEIST International Foundation. Peer review under 
responsibility of the editorial committee of the ACCESS Journal.

INTRODUCTION:
Multicultural education embraces any form of 
education or teaching that includes texts, values, 
beliefs and outlook of people from different cultural 
backgrounds (Banks, J. A.,1995). There is an 
assumption that the ways in which students learn 
and think are strongly influenced by their cultural 
identity and history. Experts in multicultural 
education also point out that to teach culturally 
diverse students productively requires educational 
methods that value and recognize their cultural 
backgrounds (Edglossary,2008). Therefore, the 
main idea of the multicultural education is to 
improve learning conditions and atmosphere for 
all students, in particular students from cultural 
groups that have been historically discriminated 
or who constantly experience lower educational 
achievement and attainment (Edglossary,2008).

Multicultural education sets specific goals and form 
strategies to achieve them (Pohan, C. A.,1996). The 
core goal is giving students the possibility to gain 
knowledge which is necessary to take personal, 
social and civic action in order to promote democracy 
and democratic living. It helps to develop a sense of 

personal and civic efficacy, faith in their ability to 
make changes in the institutions in which they live, 
and situations to apply the knowledge they have 
learned (University of Washington, 2021).

Such practice is easier to implement when people 
are studying the humanities. Although if the teacher 
has the motivation and is interested in promoting 
multicultural education it is possible to organize 
while studying other disciplines. 

EMBRACING MULTICULTURAL EDUCATION
There are several practical ways how to introduce 
multicultural education. Action activities and 
projects should be tailored to students’ cognitive 
and moral development levels (Timperley H  et al, 
2007, Lickona, T., 1978). Students in the primary 
grades can take action by promising not to laugh 
at ethnic jokes, while students in the early and 
middle grades can take action by reading books 
about various racial, ethnic, and cultural groups 
(Grant, C., & Sleeter, C., 2006). Upper-elementary 
pupils can make friends with students from various 
racial and ethnic groups, and they can participate 
in cross-racial activities and projects with children 
from other schools in the city. Upper-level students 
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can also get involved in projects that aid and soothe 
persons in the community who have special needs. 
They can also participate in local political activities 
such as school bond elections and elections on local 
initiatives (Grant, C., & Sleeter, C., 2006). 

Going back to English classes, pupils or students 
who learn the English language are directly and 
sometimes unconsciously connected to multicultural 
education. The important task of the teacher is to 
show diverse cultural points, help to overcome a 
fear of foreign culture and communication with 
them, foster intercultural understanding and 
positive relationships between students from all 
cultural backgrounds. Such kind of involvement is 
beneficial because it provides programs promoting 
anti-racism and community harmony.

There are several ways which teachers can use to 
implement multicultural education in the classroom 
and which is important to remember because it is not 
always easy to change strict beliefs or misconceptions 
of people. Teachers should understand they may be 
working with students from many backgrounds who 
may have biases against one another for cultural, 
racial, ethnic, or religious reasons (American 
University, 2020). To cultivate safe and productive 
learning environments, teachers should be aware of 
any bias and work toward breaking it. Furthermore, 
it’s essential for educators to value their students’ 
experiences. Allowing students to share their own 
stories or those of family members with their 
classmates is beneficial at least because of two 
goals: providing validation for the students who 
share similar experiences and introducing students 
to new perspectives (American University, 2020). 

Teachers can promote fair learning by being aware 
of their students’ various learning styles, which can 
be influenced by their backgrounds and upbringing. 
Some students may be visual learners, others tactile 
learners, or auditory learners (American University, 
2020). Teachers can encourage students to learn 
from one another’s experiences and to ask clarifying 
questions. Through lessons and projects, teachers 
can emphasize the value of having students from 
many cultural backgrounds represented in their 
classes. All students can engage with these authentic 
reading, writing, and problem-solving experiences 
(American University, 2020). The method of 
interviewing family members is also possible and 

quite interesting to use. 

MULTICULTURAL EDUCATION & THE 
CURRENT STUDY
In Ukraine, multicultural education is not paid much 
attention. The communication between Ukrainian 
people and foreigners is kind of limited although 
there are a good number of foreign students. There 
are separate groups for studying at universities. On 
one hand, such practice is necessary because of the 
different educational levels at school. This situation 
may result for Ukrainians in following social and 
psychological factors – fear of foreign culture, 
false misconceptions, and fostering prejudice. If 
talking about foreigners, so they may face wariness, 
unfriendliness, cold distance, and distrust in society. 
Multicultural education provides opportunities to 
overcome these problems. 

In the present study, during English lessons 
students were allowed to share their own stories 
or those of family members, encouraged to learn 
from one another’s experiences, and ask questions 
that promote understanding, watch videos that 
open eyes to the world of British, American, German 
culture. 

CONCLUSION

To sum up, I would like to point out that it will be a 
long process for teachers to implement multicultural 
education in their lessons in Ukraine. It requires 
reformation of the program and personal view 
on the organization of the world. But this is a new 
necessity which brings its benefits. If students learn 
from a young age how to accept differences, they 
are unlikely to develop prejudice toward people 
of a different race or ethnicity. When students 
broaden their view of the world from the side of the 
diverse groups that shaped historical and develop 
contemporary events, they will faster take part in 
personal, social and civic actions that are leading for 
citizens in a democratic pluralistic society. 

REFERENCES: 

Banks, J. A. (1995). Multicultural Education: 
Historical Development, Dimensions, and 
Practice. In J. A. Banks & C. A. M. Banks (Eds.). 
Handbook of Research on Multicultural 
Education (pp. 3-24). New York: Macmillan.

Anastasiia Mazurova/ACCESS Journal 02 (3), 2021, 34-36



36

2709-8354 © 2021 The Author(s). Published by GEIST International Foundation. Peer review under 
responsibility of the editorial committee of the ACCESS Journal.

Grant, C., & Sleeter, C. (2006). Turning on 
learning: Five approaches to multicultural 
teaching plans for race, class, gender, and 
disability. Upper Saddle River, NJ: Prentice Hall. 

Pohan, C. A. (1996). Preservice teachers’ 
beliefs about diversity: Uncovering factors 
leading to multicultural responsiveness. Equity, 
and Excellence in Education,29(3), 62–69.  
Edglossary (2008): Multicultural Education, 
retrieved from https://www.edglossary.org/
multicultural-education/

American University (2020): What Is 
Multicultural Education? An Educator’s 
Guide to Teaching Diverse Students, retrieved 
from  https://soeonline.american.edu/blog/
multicultural-education

University of Washington (2021): Multicultural 
Education: Goals and Dimensions, retrieved 
from https://education.uw.edu/cme/view

Lickona T. (1978) Moral Development and Moral 
Education. In: Gallagher J.M., Easley J.A. (eds) 
Knowledge and Development. Springer, Boston, 
MA. https://doi.org/10.1007/978-1-4684-
3402-6_2

Timperley H., Wilson A.,Barrar H. & Fung I. 
(2007) Teacher Professional Learning and 
Development: Best Evidence Synthesis Iteration 
Wellington, New Zealand: Ministry of Education, 
retrieved from http://educationcounts.
edcentre.govt.nz/goto/BES

Anastasiia Mazurova/ACCESS Journal 02 (3), 2021, 34-36



February 12, 2017, GEIST International foundation has been pledge bound in ensuring the overall development of the 
society by overcoming the long-standing problematic factors that constrained the wheel of development. GEIST is 
fundamentally the outcome of the collaborative initiatives of the State alumni in Bangladesh. These alumni, mostly 
teachers, were selected for different exchange programs by the U.S. Department of State through some rigorous 
processes. Their visits to different institutions across the country instilled them with distinct skills and knowledge. Upon 
their return from the programs, the alumni have been cascading their achievements to make a meaningful impact back 
to their communities. Working as a non-profitable charitable organization, in last four years, GEIST has been growing up 
as a much trusted platfrom of shared growth in the global State alumni community and others. Evidenced by some 
remarkable programs, it has embraced the legitimate voices, needs and interests of scholars and learners from over 
forty countries representing six continents. 

About GEIST

Get in Touch with Us


